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Abstract

Supportive relationship is a crucial need for beginning language teachers whose first years at work after
graduating is known to be a pick-and-shovel and challenging stage as they face their adjustment period on
developing their career or profession. The purpose of this study was to find the meaning of supportive
relationship with superiors and colleagues as a result of the collective experiences of novice language
teachers. This research employed phenomenology design through the use of semi-structured interviews.
The research participants consisted of novice language teachers with zero to five years of teaching from
the Catholic Schools of Mountain Province. The data analysis involved the processes of coding,
categorizing and making themes of the essential meanings of the phenomenon. Findings of the study
revealed that the individual and collective articulations of 12 novice language teachers consider supportive
relationship as a process acknowledging, scaffolding and empowering the novice language teachers by the
administrators and colleagues in the institution. This finding is captured in the illustration labelled as “The
Strata of Supportive Relationship for Novice Language Teachers”. The study concludes that supportive
relationship in the workplace builds the beginning career of novice language teachers as they engage
themselves to a more efficient work role and professional identity. It is hoped that this study helps in
designing supportive practices and measures of transition a neophyte to a competent and effective
language teachers. It is recommended that further studies be conducted on the theories and language of
acknowledging, scaffolding and empowering.

Keywords: Supportive Relationship, Acknowledging, Scaffolding, Empowering.

INTRODUCTION

In teaching, challenges are brought about by emerging educational programs like the
pressures for standards-based teaching, increased multicultural composition of the
student population, and parental attitudes such as non-conformity to school policies. In
addition to these, teachers experience lower rates of job satisfaction caused by many
factors, including a general lack of public support for teaching as a profession (Zeichner,
2003). Based on studies, supportive relationships in the workplace have always been a
significant concern for workers (Bainer & Didham, 1994).

Support or Supportive relationship as described by Drury (2008) is a line that exists
between a supervisor and an employee, a teacher and the students or an employee and
his co-employees that is connected by a kind of psychological channel through which all
communications, reactions, and feelings must flow back and forth. Through this
relationship channel, each party views, interprets, and reacts to the other. The openness
- the amount of freedom or naturalness - of this line contributes to the quality or tone of
the relationship, which, in turn, is the essence of the working arrangement.
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Researches presented several forms of support experiences of teachers. The study of
Viernes and de Guzman (2005) presents descriptions of supportive relationship as it
explored on experiences of private elementary and secondary school teachers on
supportive relationships with colleagues. Results showed four important descriptions of
supportive relationships as (1) a life-giving force; (2) an extension of one’s family; (3) a
reciprocal process; and (4) a work still in progress. The need for supportive relationship
is evident as it adds to efficiency in the work. Teachers with strong affiliation are more
effective (Chubb, 1988; Little, 1982; & Rosenholtz, 1985); hence, supportive relationships
among teachers have also been linked to higher student achievement and improved
classroom discipline (Cohen, & Osterweil, 1986; Little, 1982). Relationships with
colleagues were also highlighted by Kelchtermans (1996) and linked it to the concept of
good working conditions and as one of the categories of interests necessary to achieve
maximum performance of professional tasks. Studies also prove that supportive
relationships boost psychologically the novice teacher. In the analyses of Chester and
Beaudin (1996), the self-efficacy beliefs of teachers who had received support from
experienced teachers in their school were enhanced. In contrast, if little attention was
given to novice teachers, self-efficacy beliefs declined.

The findings of Chester and Beaudin (1996) also suggested that putting off the
observations until late in the year could lead to negative self-efficacy beliefs for that
teacher, because the teacher might feel that the administrator did not value his or her
competence.

In addition, the study of Punch and Tuetteman (1996) on psychological distress that was
associated with misbehavior of students and excessive societal expectations revealed
that teachers’ stress could be alleviated by praise and recognition from fellow colleagues.
In a qualitative study of student teacher and novice teachers in agricultural education,
Knobloch and Whittington (2002) claim that novice teachers felt more efficacious and
confident if they received positive feedback, support, guidance, and encouragement from
students, teachers, administrators, parents, and community members. Although there
can be various means of support and feedback, selected variables of having a mentor,
collective efficacy, and principal support appear to be related to teacher efficacy.

Supportive relationship has an impact on teachers’ attrition. Teachers, quite often, feel
discouraged early in their careers because they feel unsupported by colleagues and
administrators (National Commission on Teaching and America’s Future, 2003), and
studies have also indicated that teachers who leave the organization express
dissatisfaction with the level of support and the effectiveness of the leadership of the
institutions. As David (2008) posed that organizations with higher levels of administrative
support were found to have lower attrition.

Kraft & Papay (2021) in their study highlights the significance of mentoring on novice
teachers' performance and retention. It manifests that effective mentoring strategies
contribute to the development of supportive relationships which lead to improved teaching
quality and teacher retention.
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lacuone (2015) also investigated the type of administrative support that novice science
teachers received. After administrative observations, the teachers were engaged in
dialogue and were provided the opportunity to attend professional development outside
the district.

Support is indispensable for novice teachers to help them face and overcome the
challenges and survive in the teaching profession (Karatas & Karaman, 2013).
Researches highlight the role of the first years of teaching in a teacher’s career and how
the experiences of teachers mold their identity and future practices. As argued by Pitton
(2006), the success of new teachers is critically linked to their first teaching experiences
and the opportunities they are given to talk through issues they face in the classroom. If
they are left alone with their challenges and start to feel ineffective, they believe that they
are not suitable for the profession and quit their jobs. The increase in the teachers’ leaving
the profession is attributed to the gap between pre-service education and in-service
development. After receiving university education and starting their jobs, novice teachers
suddenly have no further contact with their teacher educators, and they experience the
same challenges as their more experienced colleagues on the very first day of school
without much guidance from their new school (Farrell, 2012). Thus, district leaders and
principals concerned with retention of new teachers must work with beginning teachers
to ensure that first-year teachers remain optimistic (Chapman, 1984).

With the reviewed studies on the description of supportive relationship (Viernes & de
Guzman, 2005), type of administrative support given to novice science teachers (lacuone,
2015), and impact on teachers’ attrition (National Commission on Teaching and
America’s Future, 2003), as a booster to efficiency of work (Chubb, 1988; Little, 1982; &
Rosenholtz, 1985), higher student achievement and improved classroom discipline
(Cohen & Osterweil, 1986; Little, 1982), self-efficacy beliefs (Chester & Beaudin, 1996)
and efficiency and confidence (Punch & Tuetteman, 1996) of the novice teacher, a dearth
of discussion on meaning or essence of supportive relationship as experienced by novice
English teachers exist; hence, this study aims to look into the meaning of supportive
relationships from the significant experiences of novice teachers. As new teachers strive
to develop their teaching in new environments, they encounter various experiences and
challenges. Inman, Marlow, and Betancout-Smith (1997) found in their study of over 600
teachers that support from colleagues, particularly people who fill a mentor role, was
important for beginning teachers.

Also, in the study of Diab & Green (2024), they emphasized that novice teachers in
different socio-cultural arenas need the necessary support systems in order to boost their
professional, psychological and emotional needs.

METHODOLOGY

This study made use of the phenomenology design, which defines the concept of
intentionality and the meaning of lived experience from the first person point of view (De
Guzman, 2013). It employed qualitative interview with novice teachers through semi-
structured interviews. Novice teachers in this study had zero to five years of teaching. An
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Aide Memoir, which consisted of the participants’ robotfoto and the interview question
guide facilitated the interview. Validation of interview results were also conducted through
triangulation; hence, the participants’ administrators and colleagues were also
interviewed. The processes of coding, categorizing and making sense of the essential
meanings of the phenomenon were employed to analyze the gathered data.

Findings

The collective experiences of the language novice teachers as to the meaning of
supportive relationship are embodied in Figure 1. From the perspective of the novice
teachers, supportive relationship is the process of acknowledging, scaffolding, and
empowering the novice teachers by their colleagues and superiors in the institution.

The figure shows that there is a process that novice teachers experience in supportive
relationship. This is shown by the layers/strata in the figure. It starts with acknowledging
as the first step, building up to scaffolding, and finally empowering.

Acknowledging

Figure 1: The strata of supportive relationship for novice language teachers
Acknowledging

From the experiences of the participants, acknowledging includes the elements of the
warm acceptance of colleagues and superiors to the novice teachers, and the
establishment of an environment for new teachers to feel a sense of belongingness to the
family as verbalized by the participants:

Teacher 12: As a first timer in the teaching profession, | had experienced an adjustment
period, but because | found out that my boss as well as my colleagues are approachable
and friendly, my adjustment period lasted for a short while. In general, | became
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comfortable with them that | didn’t find difficulty in approaching them for help or assistance
that | needed regarding my works. | can say that | am blessed that they are my
companions and head.

Teacher 1: “Tinatanong nila ako kung ano ang mga kailangan at nararamdaman ko at
bawat pagkikita at pagsasalubong ay ngumingiti at nagbabatian kaming lahat. Magaan
ang loob namin sa isa't isa kaya di ako nag-aatubiling magtanong o magsabi ng saloobin
ko sa kanila.”(They ask me what | need and how | feel. Every time we meet and see each
other, we smile and greet one another. We feel at ease with one another so | can readily
ask or tell my concerns to them.)

Teacher 4. ahh...(thinking) para sa ‘kin, sa una, tahimik ako dahil baguhan ako at
nangangamba akong magkamali. Pero ipinaramdam sa akin nina madam principal at ng
aking mga kasamahan na kabilang ako sa pamilya kaya unti-unti akong naging
komportable at nasasabi ko ang mga hinaing ko sa kanila tulad ng mga katanungang,
ano ang dapat kong gawin dito, kasi hga bago pa ako, dahil din sa madali ko silang
nakapanatagang-/oob at nakakausap. “For me, at first, | was just quiet since | am new
and | am afraid of committing any mistake, but ma’am principal and my co-teachers let
me feel that | am a member of the family so, little by little, | felt comfortable and eventually,
| was able to air my concerns to them like asking them how to do things since | am a
neophyte, because | got acquainted and got close to them.”

Teacher 3: “Since | am new in the field, | felt a bit of uneasiness and inhibition in
dealing with my colleagues since two of them are my mentors in this same school before.
The others are new like me; however, as months passed by, we became comfortable with
each other since they are very approachable and supportive that | consider them as my
second family whom | can undoubtedly share my thoughts and feelings. We often
communicate with each other casually. We openly share our joys and problems especially
those concerning the school.”

Teacher 10: “I can say that we have a good relationship with each other as brothers and
sisters. Our principal is also like a big sister for me for she is ever approachable when |
ask concerns from her.”

Teacher 5: Ah.. | mean, our principal speaks or tells any concerns in a fatherly and kind
manner. He also deals with us as colleagues and not as a head so that | feel at ease and
comfortable in telling my problems with regards to school matters and in return, he also
addresses these immediately.

Teacher 6: “Our school has a healthy working environment so | deal with my colleagues
and my superior with respect and humility. As a result of the harmonious relationship
between and among us teachers and our administrators, | can say that everybody is
approachable.”

The participants recognized that to be a new member in a group or an institution, they
have their own fears and expectations. But these feelings of uneasiness and difficulties
eventually faded because they felt accepted as members or parts of the school family.
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The acceptance they felt from their colleagues and superiors made them reciprocate and
nurture the good relationship they developed; thus, they can freely express themselves
without reservations. In addition, feeling free and welcomed, the participants fell light in
their work despite the pressure. This is evident in the following sharing of the participants:

Teacher 11: “Aha... for me, probably, | may say that at first it was difficult... but time
passed by and | came to know them and then | feel comfortable with them and then you
know...l just feel that there is that mutual friendship among us in the work place...and
that is what keeps me going!”

Teacher 7: |1 would say that we have a happy relationship for | observed that everyone
seems to know how to go with the others. No one acts as more superior than the others.
| learned that for as long as we know how to deal with others fairly and nicely, there’ll be
no problem when it comes to working relationship.

Teacher 3: “Being new in the field, it had been always heart-warming when they help me
and | really feel the sense of belongingness, thus; the pressure of everyday work becomes
lighter.”

Teacher 1: “Nakukuha nga po naming magbiruan sa isa't isa kaya parang naiibsan ang
pagod at kirot dulot ng kakulitan ng mga estudyante. (We even crack jokes with one
another so the pressures from students are somewhat lightened.

Teacher 9: Another is when we are given equal opportunity to share our ideas and
suggestions that could be of help in terms of planning. | feel inspired and encouraged
because of this./ Hmmm, one of my inspiring experiences is when my suggestions were
carried during planning of school activities./When we talk with each other we try to use
kind and uplifting words. In terms of building good relationships, the use of polite words
and encouraging gestures were of help.

Scaffolding

Scaffolding refers to the support and assistance the novice teacher participants
experienced with their administrators and colleagues in the form of mentoring. Forms of
support were evident in the areas of instruction, classroom management, students’
discipline, and paper works. Surprisingly many of the participants were supported by
colleagues and administrators from complaints of parents regarding their children’s grade
or discipline as shown in the following statements of the participants:

Parents’ behavior toward the low or failing grades of their children is a common struggle
here in our school. For this, our older colleagues and our administrator whom we consider
as our second mothers and elder brother gave us new teachers pieces of advice on how
to deal with the parents.

They also support us by helping us explain the grading system as well as the attitudes of
their children in school to the parents. By their support, my stressful feelings are
comforted. (Teacher 4)
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Other participants added their unpleasant encounters with the students’ parents:

Some parents blame me for the failing grades of their children. My colleagues, with the
help of our principal, supported me in explaining to the parents the why and how of such
matter since some parents don’t yet know or understand the K-12 grading system. Some
parents even hit me below the belt, but in spite of such, | am comforted due to the all-out
support from my colleagues and administrator. (Teacher 3)

An unforgettable experience was when a parent, a professional, but did not act as a
professional suddenly came to my classroom and without etiquette, confronted me
regarding his child’s grade. My colleagues and our principal heard the commotion and
they came to my aid by calming down the parent ‘il we settled in the principal’s office for
a better atmosphere to talk about his concern. My colleagues and our principal helped
me explain how the grade was computed and everyone aired their observations on the
actuations and attitude of his child in school. (Teacher 12)

Students’ behavior was also easily addressed because of the collaborative efforts and
support of colleagues and administrators. In the following, it describes the participants’
experience regarding students’ discipline:

Behavioral problems of students inside and outside the school campus are problems | am
faced with. In times when | cannot discipline/deal with these students, in spite of all the
possible interventions that | do, | always refer them to our principal and to the POD
(Perfect of Discipline) and they always support me by helping me deal with the
misbehaving students. (Teacher 4)

Our principal and my co-teachers supported me when one parent confronted me because
| slapped her son due to his misbehavior. They helped me explain the situation to the
parent. (Teacher 5)

The following experiences show the support of colleagues and administrators to the
novice teachers in the areas of classroom instruction and requirements and extra-
curricular activities:

| got support anyway from the younger colleagues, hehe. Olds are for the olds, ika nga.
(as they say) When | first began teaching, | was able to go to the younger colleagues for
support in everything from classroom management to teaching methods. One colleague
helped me with the instruction in the classroom. | remember when he allowed me to
observe in his Filipino classes and everyone was so engaged that | wanted my classes
to look just like that. (Teacher 5)

Another is regarding the approaches and contents of this K-12 curriculum. It’s good that
my colleagues share their knowledge and suggestions about it. Our principal also
supports us by procuring and securing K-12 references. Ah yes, one good thing from my
co-teachers is when they orient and teach me on how to make instructional materials.
This is very helpful especially now that we are still groping for some references and
instructional materials for the K-12 curriculum. | am inspired because | experience the
beauty of helping one another be it in our personal tasks like the computation of grades
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and filling up of forms like the cards, the school register, etc. or in group tasks. Everybody
is willing to lend a helping hand and as we do so, our principal also is always behind us.
(Teacher 7)

Meanwhile, my colleagues who finished their grades ahead since they have fewer number
of advisory class helped me in my grades. (Teacher 5)

Well.sa mga activities ng paaralan halimbawa ang SLT (Schools of Living Traditions), ay
may mga gawain kaming mga guro, at hindi ko alam ito dahil nag-aral ako sa
pampublikong paaralan. Ipinapaliwanag at inaaalalayan ako ni Ma’am principal at mga
kasamahan kong mga guro kaya kahit papaano, nakakasabay ako habang natututo ako.
Kahit sa ibang mga gawain, damang-dama ko ang suporta ng aking mga kasamahan at
punong-guro. (Well, for school activities like for example, the SLT, we were given tasks
to do; | am not familiar with such since | had my secondary schooling in a public school.
Our principal and my colleagues guided and assisted me with my task so | was able to
cope as | learned from the experience. Even in other school tasks, | feel the support of
my colleagues and principal.) (Teacher 1)

Ah, okey po...During intramurals for example, | am recommended to be the trainer or
coach of the literary contestants for English category; however, the unit advisers help and
assist me during the practices. They don’t put all the burdens on me. Our principal also
comes and gives inputs and suggestions for improvement. This is true in other school
tasks that we do. We have the cooperation and team work method. (Teacher 12)

The above statements could be summarized in the sharing made by one participant who
said:

“For my colleagues, their concern on coaching, orienting, and assisting me on the tasks
and details of our school works and programs since | am new made me feel good.”
(Teacher 12)

Empowering

Words such as inspiring, authorizing, energizing, and encouraging are terms that describe
the experiences of the participants as they were motivated and enabled to grow in their
profession. In this study, the experience is described as empowering. Empowering is
allowing the participants to innovate and develop themselves after being acknowledged
and scaffolded. It is also appreciating the simple details of goodness and good points of
the novice teachers.

In my first year of teaching, my experiences are kept in the heart, hehe. | was inspired by
the words of praise and appreciation from our principal like when we arrive in school early,
when we wear our complete uniforms, and the like; much more when the student |
coached won in an essay contest. This served as motivating factor for me. (Teacher 12)

When our principal observed me during observation times, she gave her appreciation on
the way | handle my students and the way | teach and | feel good about this. (Teacher 2)
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Well, I am inspired when at least, | hear a bit of appreciation or praise from them, hehehe,
pampalubag — loob kung baga. (Moral boosting, as they say). An example was when
they appreciated me when | translated a declamation piece in English to Filipino, which
was delivered by one of our students in a contest. (Teacher 5)

Hmmm..(nodding) sa obserbasyon namin, | mean noong inobserbahan kami sa aming
pagtuturo sa classroom ni ma’am principal, binigyang-diin niya ang mga magagandang
ginamit at ginawa ko sa aking klase at sa aming mga pagpupulong, sinabi din niya ang
mga kapuri-puring ginagawa namin. Dahil dito, parang napapataas ang aking moral at
nagaganyak akong ipagpatuloy ang aking mga nasimulan. (Hmmm..[nodding] When we
were observed by the principal, she emphasized my good points and during our faculty
meetings, she praised our good points. Because of this appreciative gestures from our
administrator, my moral is boosted and | am motivated to continue what I've started.)
(Teacher 1)

The participants also felt empowered when they felt that their colleagues and superiors
believed in their capability and competence to do the works assigned to them as
exemplified in the following:

| can say I'm still a novice as compared to my colleagues who'’ve stayed for almost and
even more than 10 years in the public service. But I'm glad that these people believed in
my capacity and recommended me thus, | was appointed as the School Filipino Key
Teacher and School Paper Co-Adviser which is a difficult responsibility though on my
part. However, in return | also keep on pushing myself to do my best to serve the school
like supporting the school’s programs most especially on Filipino concerns. | also lend my
expertise in computer literacy and a little knowledge in formal writing. (Teacher 8)

| could not forget when he also recommended me to be the trainer/coach of our
participants to an English quiz bee. As a neophyte, | was hesitant but then he encouraged
and motivated me to do so. (Teacher 7)

| also receive forms of encouragement from my colleagues. For example, when we had
to finish many paper works before the deadline set by the administrators, we boost each
other’s moral as we help one another to the point of spending time beyond the school
hours. (Teacher 11)

Finally, novice teachers are empowered when opportunities for them to grow are
encouraged and provided and when they are sent to seminars and got updated on their
fields of specialization as indicated in the following verbalizations:

My head also kept on sending me to seminars and workshops which gave means to me
to enhance further what | know. (Teacher 8). We are also sent to seminars related to our
field of specialization for updating. In addition, teachers’ recollection is given at the
beginning of the school year for our spiritual, social and moral development for us to be
more focused and energized as we go on with our daily teaching career. (Teacher 3). Our
head also encourages and allows us to attend seminars for us to be updated and be
abreast with the current trends. She also sets schedules for the sharing of highlights and

Mar 2025 | 258



Tianjin Daxue Xuebao (Ziran Kexue yu Gongcheng Jishu Ban)/
Journal of Tianjin University Science and Technology

ISSN (Online):0493-2137

E-Publication: Online Open Access

Vol: 58 Issue: 03:2025

DOI: 10.5281/zenodo.15068161

insights of seminars attended so that our colleagues who did not attend will also be
updated. (Teacher 2).

The struggle | encountered during my first teaching is that even if it is not my major, the
principal gave that as my teaching load. My principal encouraged me though that it would
be a learning and growing avenue for me. | considered it as difficulty because | don’t know
some of the subject matters but the librarian provided some references for me. My
colleagues also gave some words of encouragement. (Teacher 10)

Well, the admin and my closed colleagues, through thick and thin, they are always there
for me. They keep on encouraging and pushing me hard to finish my master’s degree.
(Teacher 8)

As there are many complexities in grammar and since | am new in the field, | encounter
problems in my actual teaching, however; our principal did not leave me alone. She made
me see and analyze the complexities of my lessons and helped me unravel things. This
let me feel that though | am new, | can grow fast through the supportive gestures of my
head for she considers us neophytes as her younger children and she rears us to grow
robustly. (Teacher 3)

He he he, eto na..(Hehehe, this is it...) One of which is my regional defect in which I'm
hard up to pronounce words especially terms with "i* and "e". Another one is when I'm
caught in a situations when | can't think of the most appropriate terms to use in a certain
statements. Worst thing is when students are not able to understand the important points
I'm trying to explain to them. With these weaknesses, my colleagues and administrator
helped by giving me encouragements that | can still improve as they gave me advice and
points for improvement. (Teacher 9)

DISCUSSION

Though the participants feel the burdens and problems of adjustment being new in the
real world of teaching, they acknowledge that the fulfillment and satisfaction they derived
from supportive relationships with superiors and colleagues far outweighed the difficulties,
frustrations, and struggles resulting from their adjustment, from the pressures of work,
from students, and from some conflicts with other stakeholders such as the parents.

The essence of supportive relationship among novice language teachers based on their
own experiences during their initial years in the teaching field is reflected in the ‘The Strata
of Supportive Relationship for Novice Language Teachers.” The figure shows the three
stages or the layers of support that the novice teachers have received from their
colleagues and administrators. Just like the healthy soil, supportive relationship with
administrators and colleagues is the source of nourishment to novice teachers.

This sustenance makes them grow in a holistic manner as they discharge the
responsibilities attached to their teaching career. From their entry to the actual field, the
acknowledging stratum makes the beginning teachers feel at home in their new
environment. As they discharge their daily endeavors, the second stratum, scaffolding
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gives them the feeling of sturdy support and security. In facing the multiple tasks in school,
the empowering stratum leads them to explore their potentials and capabilities to grow
personally and professionally.

Specifically, the acknowledging stratum centers on the experiences of beginning teachers
as they are welcomed wholeheartedly as members of the workplace. The simple forms
like smiling and nodding, asking the novice teachers their need, using gentle and polite
words, being approachable, acting as big brothers and sisters, and listening to the novice
teachers’ opinion were ways that novice teachers felt comfortable and accepted in the
workplace. During the interviews with the administrators and elder colleagues, they truly
affirmed that they treat the novice teachers as their youngest children or their younger
brothers and sisters or friends who should feel their tender love and care. In this way, it
encouraged open communication and the novice teachers were very free to express
themselves with their peers as they felt a sense of belongingness. Collegial relationships
with peers make it possible to share here-and-now experiences. Moreover, relationships
with peers make them feel members of a ‘community of practice’. The first year is also a
difficult year to adjust and overcome problems for novice teachers. The novice teacher
seeks for closeness and belongingness in order for him to be able to voice out his needs,
problems as well as his joys and for him to feel at ease for a smooth sailing work condition.
Novices freely share their experiences and difficulties experienced with other novices
which makes them realize that they are not facing the problems alone, by developing the
‘I am not alone” feeling. This is also made possible because of the healthy and nurturing
work environment they have with administrators and colleagues.

The second stratum of supportive relationship — scaffolding emphasizes on mentoring.
The novice teachers have the utmost desire to be surrounded by supportive and
concerned heads and co-teachers especially in situations which are not so favorable.
Most teachers experienced being confronted by parents regarding their children’s grades.
In these cases, their superiors and colleagues were always available to support them
explain the cases. The concern and support was validated by their colleagues and
superiors who claimed that it is a part of their responsibility to stand by them as their older
siblings. In this manner, it somehow eases the fear of the novice teachers in entertaining
the confronting parents.

The school heads also acknowledged that the new teachers need strong and continuous
guidance and support. One of them said, “I have to prioritize providing reference books
for them.” Naturally, the teachers should have the copies of all materials that will be used
in their classes. New teachers might also be loaned such supplementary materials as
packets/modules that can be used in their courses, reference dictionaries, grammar
books, and professional articles.

Another school head added that beginning teachers need supervision in terms of
classroom management and strategies in teaching. To help the teachers, he conducts
post conferences where he gives suggestions, and follows them up during faculty
meetings and informal conversations. For language teachers, useful information of the
language programs and their place in the curriculum need to be discussed. The
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development of the curriculum process should draw on the combined energies of the
entire staff, teachers, and administrators alike; in this manner, the more effective, and
indeed supportive, the processes will be.

It was also clearly verbalized by the new teachers that their older colleagues are willing
to help them do their paper works such as entering the grades in the cards or fill out some
students’ form if they see the new teachers struggling to finish the work in order to beat
the deadline. Such acts made the neophytes inspired and supported as they can see from
their superiors and colleagues the value of team work. Neophyte teachers may also view
administrative and collegial support as helping with student discipline problems, paper
work, time management in the classroom, and other tasks in the school.

In the third stratum, empowering - professional growth and development as a significant
aspect in the career of novice teachers is encouraged. This was experienced by the
teachers as they were provided by the administration the opportunities to explore,
discover and enhance their capabilities. Participants claimed that they were always sent
to seminars and were encouraged to pursue graduate studies. A program can send its
teachers to a national or regional language teaching conference, workshops that are
sponsored by the language program itself.

Added to this, teachers can also be encouraged through promotion and salary incentives
to further their education. Another form of empowering the new teachers was in the form
of giving them the trust to assume responsibilities such as advising in organizations, and
coaching students. This opportunity makes the beginning teachers feel the trust of their
administrators and colleagues and it pushes them to perform better. Mentoring is usually
regarded as something that teachers do in order to bring about changes in learners.

Most importantly, the teacher participants value the effort of the administration and
colleagues of motivating them to equip and excel themselves in whatever endeavors they
are assigned to or provided with. The participants’ orientation and preparation not only
professionally but also spiritually at the beginning of the school year is confirmed by one
of the principals. He said that together with the novice teachers, they are given a
recollection before the start of classes where they could reflect and be energized by the
Holy Spirit for them to be able to always take Jesus, the model teacher, as a guide in the
discharge of their duties and responsibilities. This yearly activity sets the direction for
novice teachers. Based on the discussion, three major themes were identified: 1)
acknowledging which shows that the beginning teachers are welcomed wholeheartedly
as members of the workplace; 2) scaffolding that emphasizes mentoring from superiors
and colleagues alike; and 3) empowering where professional growth and development of
the novice teachers is evident and encouraged in the workplace.

These characterize the process of supportive relationship experienced by the novice
teachers. To the participants, the positive atmosphere between them and their
administrators and colleagues far outnumbered and outweighed some minimal feelings
of no support especially during their very first days in the work place which some of the
participants shared.
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CONCLUSIONS

Supportive relationship is the process of acknowledging, scaffolding, and empowering the
novice teachers by their colleagues and superiors in the institution. It further shows the
crucial roles of administrators and colleagues in building the teaching career of beginning
teachers. Administrators and colleagues serve as older siblings who are ready to receive
beginning teachers and help create a conducive work environment and further serve as
buffers and shield to the neophyte teachers from anything and anyone that destructs them
to discharge their responsibilities. Colleagues and administrators are motivators who
empower new teachers to discover and expand their potentials. With this study, it is hoped
to help in designing supportive practices and ways of enhancing teachers’ transition from
a neophyte to a competent and effective teachers.
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