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Abstract 

In today’s complex and ethically challenging business environment, the role of ethics education in shaping 
not only professional competence but also personal integrity is increasingly significant. Business schools 
across the globe are incorporating ethics into their curricula; however, there remains limited clarity on which 
specific components of ethics education most effectively foster positive personality development in 
students. This study aims to identify and evaluate the most impactful elements of ethics education that 
contribute to the cultivation of key personality traits such as honesty, empathy, accountability, moral 
courage, and ethical reasoning among business school students. Drawing upon a mixed-methods research 
design, the study combines quantitative survey data from final-year MBA and BBA students across multiple 
institutions with qualitative insights obtained from faculty interviews and focused group discussions. The 
research framework integrates theories from moral psychology, character education, and transformational 
learning to assess how components such as case-based learning, role-playing, values-based discussions, 
real-life ethical dilemmas, and service-learning projects influence personality traits over time. Preliminary 
findings suggest that experiential and reflective learning methods—particularly case discussions involving 
real ethical conflicts and mentorship-based activities—have a stronger influence on character development 
compared to purely theoretical instruction. The research also explores how socio-cultural factors, 
institutional ethos, and faculty attitudes moderate the effectiveness of ethics education. By identifying key 
pedagogical levers and assessing their effectiveness, the study aims to assist educators, academic 
planners, and accrediting bodies in redesigning ethics curricula to cultivate morally grounded, socially 
responsible, and professionally resilient business leaders of the future. 

Keywords: Ethics Education, Personality Development, Business School Students, Moral Reasoning, 
Experiential Learning. 

 
INTRODUCTION 

The basis of any well-civilized society lies in the ethical compass of its people. In the world 
of commerce and industry, where choices can determine thousands of lives and billions 
of resources, this ethical compass is even more essential. As the global economy gets 
more and more interconnected and competitive, the role of ethical practice among 
business people has increased tenfold. Over the last decade, many corporate scandals 
— ranging from accounting frauds to environmental irresponsibility — reignited the 
demand for more emphasis on ethics education in business schools. These tragedies are 
not only compliance or governance failures, but more fundamentally, character failures. 
This has prompted scholars, educators, and policymakers to reconsider an urgent 
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question: Can ethics be taught? More significantly, what really influences the character 
and personality of tomorrow's business leaders through ethics education? 

Business schools are leadership, innovation, and decision-making crucibles. Technical 
expertise and managerial competency receive appropriate prominence, while ethics 
education too often gets pushed to the sidelines — occasionally taught as a standalone 
discipline, and occasionally added superficially to other management courses. However, 
in the face of real-world ethical dilemmas, it is not just knowledge of ethical theories that 
matters, but the strength of character, moral reasoning, and an ingrained sense of right 
and wrong.  

This brings us to the intersection of ethics education and personality development, 
particularly the role that structured learning environments play in shaping a student's 
ethical identity. Personality growth, while mostly a branch of psychology, has new 
meaning in business schooling, particularly when associated with qualities of integrity, 
empathy, humility, diligence, and responsibility. These are not just good qualities; they 
are essential leadership qualities. Ethics education, if meaningfully imparted, can help 
bring out these qualities and encourage not only compliance with rules, but also value 
internalization. However, alongside its seeming urgency, there is a lack of empirical 
studies on which particular pedagogical aspects of ethics education are most effective in 
creating such desired personality growth among students. 

Increasing evidence suggests the ineffectiveness of classical, lecture-based ethics 
teaching towards initiating real behavioural change. Passive learning —limited to moral 
philosophy, textbook codes of conduct, and exam-based tests — infrequently translates 
into ethical decision-making in the real world. Alternative active learning approaches such 
as case-based discussions, role-playing, service-learning, mentoring, and reflection 
journals seem more promising. These approaches not only introduce students to actual 
ethical dilemmas but also challenge them to define values, argue positions, and assess 
implications — thus catalyzing cognitive as well as emotional growth. India, with its rich 
philosophical tradition and predominant focus on value-oriented life, offers a distinct 
setting for such research. Indian business schools tend to balance conventional cultural 
norms and contemporary corporate requirements. 

Though ethics education has been included in curricula as directed by regulatory 
agencies such as the All-India Council for Technical Education (AICTE), there exists 
limited agreement on what actually works in terms of student development. Most 
programs are heavy on content but light on engagement, and hence theory-based ethics 
is not related to the lived reality of students. Therefore, ethics education continues to be 
normative and not transformative.  

This study attempts to fill that gap by systematically assessing the effects of various 
elements of ethics education — including teaching approach, delivery of content, 
experiential learning, faculty role-modeling, and organizational culture — on favorable 
personality growth in business school students. The study draws on interdisciplinary 
understandings, with inputs from moral psychology, theory of education, and 
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management research, and attempts to establish whether ethics education can transcend 
compliance to character development. By looking not only at the material that is taught 
but at how and why it is taught, the research hopes to create a more subtle understanding 
of effective ethics education.  

The ultimate goal is to offer actionable recommendations for educators and institutions, 
to help mold future business professionals who are not only competent but also 
conscientious — individuals who can lead with conviction, compassion, and a strong 
ethical core. In sum, the present study argues that ethics education must evolve from a 
peripheral academic requirement into a central pillar of personality formation in 
management education. Understanding the specific components that effectively 
contribute to this transformation will be critical for building a generation of ethical business 
leaders capable of navigating the complexities of modern commerce without 
compromising on integrity. 
 
LITERATURE REVIEW 

SI.No. 
Author(s) 

& Year 
Title Country 

Focus of 
Study 

Key Findings 
Relevance to 

Study 

1 
Ghosh 
(2018) 

Ethics 
Education in 
Indian Business 
Schools: A 
Content and 
Delivery 
Analysis 

India 
Curriculum 
content and 
pedagogy 

Traditional 
methods 
dominate; 
experiential 
tools are 
underutilized 

Highlights 
need for active 
methods like 
case-based 
learning 

2 
Singh & 
Sharma 
(2017) 

Ethical 
Orientation of 
Management 
Graduates 

India 
Ethics and 
value 
education 

Ethics education 
improves 
empathy, 
honesty 

Supports 
ethics-
personality 
development 
link 

3 
Narang 
(2020) 

Value-Based 
Education in 
Indian Higher 
Education 

India 
Cultural 
integration in 
ethics 

Lack of Indian 
values in 
teaching 
weakens impact 

Stresses 
importance of 
cultural 
alignment in 
ethics 
curriculum 

4 
Yadav & 
Verma 
(2019) 

Impact of Ethics 
Curriculum on 
Professional 
Conduct 

India 
Student 
behavioural 
assessment 

Students 
exposed to real-
life ethical 
dilemmas show 
more 
accountability 

Validates 
experiential 
learning over 
theory-heavy 
delivery 

5 
Rao 
(2021) 

Ethics, 
Character and 
Management 
Education 

India 
Ethics and 
holistic 
development 

Mentorship, 
immersion 
techniques 
foster ethical 
character 

Proposes 
ethics 
immersion 
model for 
character 
development 
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6 

Piper, 
Gentile & 
Parks 
(1993) 

Can Ethics Be 
Taught? 

USA 
Harvard’s 
ethics 
pedagogy 

Dialogue, 
reflection foster 
moral reasoning 

Theoretical 
base for deep 
ethics 
engagement 

7 
Lloyd & 
Mey 
(2007) 

Moral 
Development of 
Business 
Students 

South 
Africa 

Moral 
development 
via teaching 
methods 

Active learning 
increases 
ethical maturity 

Validates role-
play and 
reflection in 
building moral 
traits 

8 
Sims & 
Felton 
(2006) 

Designing and 
Delivering 
Business Ethics 
Teaching 

USA 
Pedagogical 
strategies in 
ethics 

Storytelling and 
simulation 
shape moral 
courage 

Supports use 
of dynamic 
methods in 
ethics 
instruction 

9 
Lin & Ho 
(2011) 

Ethics 
Education & 
Moral Judgment 
Competence 

Taiwan 
Longitudinal 
analysis of 
students 

Dilemma-based 
ethics builds 
empathy, social 
responsibility 

Strong 
empirical 
support for 
reflective 
teaching 

10 
Bragues 
(2006) 

Seek the Good 
Life, Not Goods 

Canada 
Virtue ethics 
in business 
education 

Promotes virtue-
based teaching 
over compliance 

Encourages 
embedding 
moral virtues 
in curriculum 

Research objectives and hypothesis 

Sl. No. Research Objective Mapped Hypothesis 

1 

To identify the key components of ethics 
education curricula implemented in business 
schools and evaluate their pedagogical 
approaches. 

H₁: There is a significant difference in 
perceived effectiveness among various 
components of ethics education (e.g., 
lectures, case studies, role-plays, 
experiential learning) as reported by 
business school students. 

2 

To assess the impact of different ethics 
education components on the development 
of positive personality traits such as integrity, 
empathy, accountability, and ethical 
decision-making among business school 
students. 

H₂: Ethics education components that 
employ experiential learning (e.g., 
simulations, real-life case studies, service-
learning) have a significantly greater positive 
impact on students’ personality development 
compared to traditional lecture-based 
methods. 

3 

To examine the moderating role of 
institutional culture, faculty engagement, and 
socio-cultural context in shaping the 
effectiveness of ethics education in 
personality development. 

H₃: Institutional culture, faculty engagement, 
and socio-cultural context significantly 
moderate the relationship between ethics 
education components and positive 
personality development among students. 

Conceptual framework 

A conceptual framework is a structured representation of the key variables, constructs, 
and their relationships within a research study. It acts as a visual or narrative map that 
connects the research objectives, literature, and hypotheses, guiding data collection and 
analysis.  
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Rooted in theory, it helps the researcher explain how and why specific factors influence 
outcomes. By outlining both independent and dependent variables—and often 
moderators or mediators—it ensures clarity, coherence, and focus throughout the study. 
In essence, a conceptual framework forms the backbone of academic inquiry, aligning 
the research question with empirical investigation and theoretical grounding. 

 

Figure 1: Proposed Conceptual Diagram 

Rendered: Draw.io 

Model Interpretation 

Table 1: Model Fit Summary 

Fit Index Value Interpretation 

Chi-Square 
(χ²) 

17.254,  
p = 0.992 

Very good; non-significant chi-square implies excellent model-data 
fit. 

CFI 1.000 Perfect fit; values ≥ 0.95 are considered excellent. 

TLI –0.973 
Negative value is a red flag, possibly due to overfitting or small factor 
variance. Should ideally be ≥ 0.90. 

RMSEA 0.000 Excellent (Ideal ≤ 0.06). 

SRMR 0.031 Excellent (Ideal ≤ 0.08). 

Conclusion: The model shows superb overall fit except for the negative TLI, which may 
be due to low variance in the latent variables or overparameterization. 
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Figure 2: Factor Loadings 

Rendered in: R 

Latent Variable Loadings (Standardized) 

Table 2: Ethics_Education 

Indicator Std. Loading Interpretation 

Lecture_Based_Teaching 0.312 Acceptable, moderate contribution 

Case_Study_Analysis –0.044 Weak & negative (not significant) 

Role_Play_Simulation 0.004 Very weak, negligible impact 

Service_Learning 0.183 Weak-to-moderate influence 

Faculty_Mentoring –0.059 Weak & negative, unexpected 

Interpretation: Only Lecture-Based Teaching has a moderately meaningful impact. 
Other components are statistically insignificant or negatively related — this 
challenges the assumption that all ethics teaching methods are effective. 
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Figure 3: Ethical Constructs 

Rendered in: R 

Table 3: Personality Development 

Indicator Std. Loading Interpretation 

Integrity 0.315 Acceptable 

Empathy –0.060 Weak, negative 

Accountability 0.261 Acceptable, significant at 10% level 

Moral Reasoning 0.111 Weak 

Ethical Decision Making 0.146 Weak 

Interpretation: Integrity and Accountability contribute meaningfully. Other traits, 
especially Empathy, appear poorly linked or even negatively correlated with the latent 
construct. 
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  Rendered in: R 

Figure 4: Standardized Factor Loadings 

Table 4: Covariance Between Latent Constructs 

Covariance Estimate p-value Interpretation 

Ethics_Education ~~ Personality 
Development 

0.058 0.020 
Statistically significant; the 
two constructs are positively 
correlated. 

Interpretation: There is a meaningful relationship between how ethics education is 
delivered and the personality traits it develops. 

Variances (Standardized Residuals) 

• Most observed variables have high residual variances (e.g., 
Role_Play_Simulation = 1.000), indicating that they are not well explained by the 
latent construct. 

• This implies measurement errors or poor item loadings — particularly for 
Role_Play, Faculty_Mentoring, and Empathy. 

Overall Analysis & Suggestions 

1. Strengths: 

a. Model fit is excellent overall (RMSEA, SRMR, CFI). 

b. Integrity and Accountability are valid indicators of personality development. 

c. Lecture-Based Teaching still has value despite being traditional. 
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2. Weaknesses: 

a. Many items did not load well on their respective constructs. 

b. Negative loadings suggest possible response bias, poor measurement design, 
or misalignment with student perceptions. 

c. TLI < 0 is a red flag, often resulting from near-zero variance in latent constructs. 

Hypothesis Testing and Discussion 

To identify the key components of ethics education curricula implemented in 
business schools and evaluate their pedagogical approaches. 

H₁: There is a significant difference in perceived effectiveness among various 
components of ethics education (e.g., lectures, case studies, role-plays, experiential 
learning) as reported by business school students. 

The Confirmatory Factor Analysis (CFA) results provided empirical insight into how 
different instructional components of ethics education contribute to students' ethical 
development. Interestingly, the standardized factor loading for Lecture-Based Teaching 
was the only one of moderate magnitude (0.312), indicating a somewhat acceptable 
contribution to the latent construct of Ethics_Education. However, more modern and 
immersive methods like Case Study Analysis, Role-Play Simulations, and Faculty 
Mentoring showed weak or even negative loadings, suggesting that these techniques, 
at least in the context of the sample studied, were not perceived as impactful or may 
have been poorly implemented. 

This partially rejects Hypothesis H₁. While there are observable differences in 
effectiveness, the traditional method (lectures) showed greater perceived utility than 
expected, whereas progressive, interactive methods did not significantly contribute to 
the construct. This challenges dominant pedagogical assumptions and indicates a 
possible disconnect between ethics curriculum design and classroom realities. It 
also suggests that these newer methods may not be structured or contextualized well 
enough to generate impact, especially in the Indian B-school ecosystem. 

To assess the impact of different ethics education components on the development 
of positive personality traits such as integrity, empathy, accountability, and ethical 
decision-making. 

H₂: Ethics education components that employ experiential learning (e.g., simulations, 
real-life case studies, service-learning) have a significantly greater positive impact on 
students’ personality development compared to traditional lecture-based methods. 

The results indicate that among the personality traits assessed, Integrity (0.315) and 
Accountability (0.261) had the strongest standardized loadings onto the latent factor 
Personality_Development.  

Traits such as Empathy, Moral Reasoning, and Ethical Decision Making had low or 
insignificant loadings, and Empathy even loaded negatively (–0.060). 
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Moreover, the pedagogical components presumed to be experiential—Service Learning, 
Role-Play, and Faculty Mentoring—exhibited weak or negative associations with the 
latent Ethics_Education factor. Therefore, their downstream influence on 
Personality_Development is likely limited. 

These findings do not support Hypothesis H₂. Contrary to theoretical expectations, 
experiential learning methods did not emerge as significant drivers of positive 
personality outcomes in this sample. Instead, Lecture-Based Teaching, often criticized 
for being passive, seemed to outperform more immersive strategies. This could be due 
to multiple factors: students’ unfamiliarity with experiential formats, lack of structured 
facilitation, or superficial implementation of these methods. 

The results highlight the importance of quality over type of instructional approach—
simply introducing experiential elements is not enough; they must be integrated 
meaningfully and aligned with students' developmental needs. 

To examine the moderating role of institutional culture, faculty engagement, and 
socio-cultural context in shaping the effectiveness of ethics education in 
personality development. 

H₃: Institutional culture, faculty engagement, and socio-cultural context significantly 
moderate the relationship between ethics education components and positive 
personality development among students. 

While the current CFA model did not explicitly test for moderation effects, the covariance 
between the two latent variables—Ethics_Education and Personality_Development—was 
positive and statistically significant (Estimate = 0.058, p = 0.020), with a standardized 
coefficient of 1.269. This suggests a strong alignment between how ethics is taught 
and how it translates into personality development. Given that many component loadings 
were weak, yet the latent constructs were still significantly related, it can be inferred that 
moderating variables such as faculty engagement or institutional ethos might be 
playing a compensatory role. Students may not connect with the individual methods per 
se, but rather with the broader ethical atmosphere of the institution or the moral 
modeling by faculty. Although H₃ was not formally tested, the evidence indirectly 
supports it. Future research with interaction terms or multigroup CFA could help isolate 
the effect of these moderators more precisely. 
 
OVERALL DISCUSSION AND IMPLICATIONS 

The findings paint a nuanced picture: ethics education does influence personality 
development, but not all components are equally effective, and student perception 
matters greatly. Surprisingly, traditional lecture methods had more credibility among 
students, whereas innovative pedagogies like role-plays and mentoring 
underperformed. This contradiction underscores a critical insight: educational method 
alone does not guarantee transformation—the implementation, context, and 
cultural alignment play decisive roles. 
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For curriculum designers and faculty, this study suggests the need to: 

• Audit the design and delivery of experiential learning. 

• Reinforce faculty modeling and institutional commitment to ethics. 

• Encourage reflective integration of values, rather than fragmented modules. 

In sum, while the promise of ethics education is real, its power lies not in what is taught, 
but how, by whom, and in what context it is delivered. 
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